May 2013
External Review of the English Major at University of South Florida - St.
Petersburg
Conducted by Janice Walker (University of South Georgia) and Michael Wiley
(University of North Florida)
On April 26, 2013, we visited the Visual and Verbal Arts Department, meeting with
stakeholders in the Literature & Cultural Studies and the Writing programs, to perform
the onsite component of an external review of the English major. We met with the
Department Chair and Vice Chair, the First Year Composition (FYC) instructors,
students in the English major (four graduating seniors), fulltime English faculty, the
College of Arts and Sciences Dean, and the Provost.
We already had reviewed a very helpful and insightful self-study conducted by the
department.
As these documents and our visit demonstrated clearly, the participants in the English
major – students, faculty, and department administrators – are accomplishing many
enormous teaching, scholarly, and service goals. The warmth and mutual respect
demonstrated by various constituencies – constituencies that might compete
antagonistically in other programs – are impressive and bode well for the future.
In recent years, the department has faced many challenges: reorganization eighteen
months ago to combine with the Graphic Design program, a major curricular revision, the
loss of tenure-line faculty, relocation to a new, still-unfinished building, and budget
hardships, to name only a few. The strengths of the English major seem to us particularly
remarkable in light of these challenges, and we believe that our recommendations
concerning ways that the major might best continue to take shape and grow will be
especially practicable as – or if – unnecessary instabilities and hardships are reduced or
eliminated in coming months and years.
We believe that this is a strong major and with still stronger potential. Because of its size,
its unconventional organization, and its talented faculty, it faces an exciting set of
opportunities. We believe that if it continues to move in the directions it is already
moving, it can further establish a valuable and distinctive identity on the USFSP campus,
in the St. Petersburg-Tampa community, in the constellation of Florida public universities,
and nationally.
In the following pages, we discuss (i.) Curriculum, (ii) Assessment, (iii) Human
Resources/Staffing, (iv) Administrative Support, (v) Physical Resources, and (vi) Faculty
Research..

(i) Curriculum
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The English major houses as many as five separate but overlapping curricula: for the
first-year/general education writing courses, for the major and minor courses that are part
of the Writing Program, for the Literature & Cultural Studies Program, and for the Master
of Liberal Arts (MLA) degree program, as well as another for the Creative Writing
Certificate program. Our external review focuses especially on the first three of these
programs.
a. First-Year Composition / General Education Curriculum
Currently, the First-Year Composition (FYC) program consists of a two-course sequence,
ENC 1101 and ENC 1102, which fulfills a General Education requirement, and,
according to the USFSP English Self-Study (hereafter referred to as SS), there has been
“tremendous growth” in the FYC program since 2006. Recently, the Department adopted
the Council of Writing Program Administrators (WPA) Student Learning Outcomes
(see http://wpacouncil.org/positions/outcomes.html), which “describes the common
knowledge, skills, and attitudes sought by first-year composition programs in American
postsecondary education.” The WPA Outcomes have been widely adopted by writing
programs across the country and represent some of the best practices in the field,
focusing on what students should know or be able to do by the end of a typical twocourse sequence of FYC.
Courses in the FYC program at USFSP focus on “using compositions (textual, digital,
oral/visual)” (SS), to achieve the WPA Outcomes. Course size is limited to no more than
25 students per class. Alice Horning (2007) in “The Definitive Article on Class Size”
(WPA: Writing Program Administration, 31.1-2, pp. 11-34) notes that “students report
that small classes that require extensive writing (i.e., twenty pages or more of final drafts
during the term) make a significant difference in their engagement and motivation and
improving their writing” (12). Smaller class sizes can, thus, help to both improve the rate
of student progress towards a degree as well as general retention rates, both areas of
concern at USFSP, as they are at many, if not most, public institutions.
However, the use of part-time adjuncts to teach many of these sections, with workloads
of 4 courses each, is problematic; instead, we highly recommend converting at least some
of these lines to full-time instructor positions (see Section iii Human Resources in this
report). Richard Haswell calculates the time involved in teaching a typical first-year
writing course, using forty minutes per paper and allowing for two drafts, comments and
grading, for
25 students, four substantial out-of-class essays, one required individual
conference, end-of-the-semester portfolio of writings. The total is 231
hours. That is the most conservative estimate, and a more realistic one
probably would add at least 20-30 hours. (Haswell n.p., qtd. in Horning
17-18)
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For a three-course load and allowing for reduced preparation time for the 2nd and 3rd
course, Haswell calculates that the teacher is “already working overtime” with
approximately 633 hours in a 15-week semester. Adding a 4th course exacerbates the
situation. For this reason, among others, the Conference on College Composition and
Communication (CCCC) “Statement of Principles and Standards for the Postsecondary
Teaching of Writing”
(http://www.ncte.org/cccc/resources/positions/postsecondarywriting) recommends “No
more than 20 students should be permitted in any writing class. Ideally, classes should be
limited to 15” with “No English faculty members . . . teach[ing] more than 60 writing
students a term.” Of course the reality in our institutions often mandates class sizes
above this, so the 25-student cap at USFSP is realistic. We hope that the department can
continue to hold this line.
The FYC courses currently use a common text, Writing About Writing, as well as
common outcomes (WPA), and are taught by thoughtful, insightful, and enthusiastic
faculty, who assign a large amount of writing, with a strong commitment to doing this
well. Currently, faculty attend monthly meetings to discuss issues in FYC, which, while
adding to an already burdensome workload, is seen as necessary and useful by faculty.
We agree. We recommend that, among other issues, these meetings would be a good
place to discuss grading practices, especially ways to alleviate the workload by
considering ways to respond to student writing that are less work-intensive but still
effective, as well as the types of assignments (a goal already addressed in the SS), and the
number of total words (both graded and ungraded) assigned in a semester. While the
Gordon Rule requires that students “demonstrate college-level writing skills through
multiple assignments,” the definition of “college-level writing” has already changed
considerably. In a Department of Verbal and Visual Arts, faculty might should continue
to consider how including oral and visual projects, as well as textual (written)
components, can demonstrate students’ skills.
An issue of possible concern involves the current place of ENC 1101 and 1102 in the
Communications area in the proposed General Education curriculum. Currently, ENC
1101 is trying to accomplish what is often a two-course sequence of instruction—with a
focus on “Conversations: Academic, Political, and Personal” including writing from
research (which is usually taught in a 2nd semester FYC course). However, many students
are transferring in or testing out of ENC 1101 (or taking it at the high school level). Thus,
it is feasible that, if ENC 1101 is the only required “writing” course in the new General
Education curriculum, students could graduate from USFSP without the foundational
knowledge imparted by this course. Thus, with plans to possibly eliminate ENC 1102 as
a required course, some faculty members have discussed the possibility of requiring ENC
1102 locally. While some faculty felt it might be advisable to require all students at
USFSP to take the ENC 1101 course as well, regardless of high school or advanced
placement testing, we do not feel this is feasible. And, of course, this would require
additional credit hours toward graduation for transfer students as well. Currently, ENC
1102 focuses on “Communities: Civic, University, and Personal,” which can incorporate
a Service Learning component. We recommend that, in addition to considering the
unique location of these courses in a Department of Verbal and Visual Arts, faculty
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carefully consider how ENC 1102 may need to be re-designed if it is no longer a required
course in the revised General Education curriculum. Perhaps the opportunity exists for a
one-course FYC requirement, with a 2000-level (required?) course for students, retaining
the current ENC 1102 focus, perhaps, in addition to serving as an introduction to the
major in writing and as an introduction to writing in the disciplines (WID). Additional
opportunities, of course, concern transferability, especially within the State of Florida,
and will need to be carefully considered.
b. Undergraduate Writing Program Curriculum
The BA in English is one of the larger majors on campus with 135 students enrolled as of
Spring 2013, more than one-third of whom are majoring in Writing Studies (40 in the old
CWT program and 12 in the new WSSP program), and projected continuing growth of
1.5% of annual enrollment (SS). The Writing studies specialization “prepares students to
work as innovative professional communicators in a variety of fields—from government
to business to medicine” (SS). Other flagship institutions in the State of Florida also offer
emphases in the English major that focus on writing: USF-Tampa offers a BA in
Professional Writing, Rhetoric and Technology; Florida State University offers an
English major with a concentration in writing, a concentration in Editing, Writing, and
Media, or a concentration in English Studies; and the University of Central Florida offers
a B.A. in Technical Communication. However, what can make the program at USFSP
unique is the opportunity afforded by the marriage of Verbal and Visual Arts to create a
distinctive identity for the major. Presently, while this opportunity is one which faculty
and administration at USFSP would very much like to take advantage of, current
curriculum and workload restraints must first be addressed.
The current curriculum for the Writing Studies major, while adequate, is fairly
conservative. While course offerings do include a focus on important rhetorical strategies
and recognize a variety of local, global, organizational, and civic situations, they do not
yet make full use of the opportunity available to integrate fully essential verbal, visual,
and technological skills even though course offerings have been added that attempt to
bridge this gap. The recent hire of a new faculty member in Visual Arts can help to create
an all-important “bridge” between the two programs, now operating separately even
though they are housed in the same Department—and, indeed, in the same beautiful
space, Harbor Hall (see Section (v) Physical Resources for more on facilities).
The Department recognizes the need to work on improving the rate of student progress
toward the degree, with indicators currently showing English majors lagging below the
USFSP average in time needed to finish (SS). While no retention rate figures are
available for English majors, the SS reports that retention rates for USFSP are generally
low (around 30%). The SS also reports a need to improve the sense of community
between students, faculty, and alumni, which could also help, at least somewhat, to
address issues of retention as well as progress toward the degree. Students in the program
confirmed this need during our campus visit. We were able to attend a Senior Portfolio
presentation by students who had created an English Studies Web site. They saw a need
to create this site to foster a greater sense of community and accomplishment and to help
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alleviate what they perceive as a problem with students and faculty not getting to know
each other outside of an individual class. The site features shared editing privileges so
that future students and faculty can continue to edit and update it.
Students had the following suggestions:
1. Provide career information earlier.
2. Drum up more interest in upper-level classes so they aren’t cancelled.
3. Offer some kind of orientation for English studies, where students can meet each
other as well as meet faculty and ask questions.
4. Provide a space that feels more inviting to “hang out”; the current space, they say,
“feels too much like graphic design.” Students say they feel isolated, with faculty
offices located such a long walk from the rest of campus and from their
classrooms.
The English Department Self Study noted efforts they have already made to build
community, including:
•
•
•

New required courses in the major (ENC 3445/ENG 4950), which introduce
students to faculty, other students, and alumni via class visits, interviews, and
sessions on professional networking.
Sigma Tau Delta, the English Honors Society, which holds open meetings and
events regardless of GPA. The organization currently has 84 dues-paying
members, with 15-20 that attend meetings regularly.
English Notes, a program newsletter, available in digital and paper form, for
current and former students. (SS)

We agree that fostering a greater sense of community for majors is desirable, and we
commend the Department for the steps they have already taken.
Problems with student progress toward the degree are exacerbated by upper-level courses
that do not make due to low enrollment. Due in large part to a shared registration system
with USF-Tampa, as well as requirements from the State for “Common Prerequisites”
(Statewide Articulation Manual, http://www.fldoe.org/articulation/pdf/statewidepostsecondary-articulation-manual.pdf) to ensure transferability of credits, the
Department is currently unable to add prerequisites to courses, making it difficult for
advisement and, hence, for students to navigate a clear path through courses in the major.
One suggestion is to create a suggested four-year plan of study for different emphases in
the major, publishing it on the Department Web site, and making it available to advisors
and to students during orientation.
Currently, the only courses required of all English majors are ENC 3445 and ENG 4950.
To somewhat alleviate student and faculty complaints that some courses don’t make
consistently, creating suggestions for tracks and, perhaps, requiring additional courses
that are foundational for all Writing Studies majors could help grow student enrollment in
these courses. For example, ENC 3330 Rhetorical Traditions and ENC 3376 Multimodal
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Composition, we believe, would be likely candidates to serve the needs of all Writing
Studies majors.
Suggested four-year courses of study for emphases in, for example, Professional Writing,
Creative Writing, and/or Rhetorical Studies within the Writing Studies major might
include the following course selections, in addition to the 6 hours of Literature courses
and additional writing courses to fill out the required total number of hours in the major.
Since this would be only a suggested plan of study, students would still be able to choose
from additional course offerings in the major, of course, but students and their advisors
might be better able to steer students through a path toward graduation, such as the
following recommendations:
Professional Writing:
ENC 3250 Professional Writing
ENC 3331 Civic and Client Communication
ENC 4431 Writing and New Media
ENC 4930 Selected Topics in Technical and Professional Writing
Creative Writing:
CRW 3013 Creative Writing
CRW 4924 Advanced Creative Writing
ENC 4350 Writing for Publication
ENC 4431 Writing and New Media
Rhetorical Studies:
ENC 3310 Expository Writing
ENC 3373 Rhetoric of Marginalized Communities
ENC 4311 Advanced Composition
ENC 4377 Advanced Rhetoric
The offerings in Rhetorical Studies are in our opinion quite conservative. Of course,
individual course focuses may be quite different from how these courses are usually
taught. Even so, the Department may want to consider replacing the current Expository
Writing course with a course that focuses specifically on 21st century rhetorical concerns
(Visual rhetoric, for example, especially in conjunction with the Visual Arts), and
replacing the Advanced Composition course with the course in Writing and New Media,
already being offered by the Department. All of the course offerings, we believe, can and
should include oral, visual, textual, and technological components, working together to
make the “creative hub” envisioned by creating this marriage of two disciplines—Verbal
and Visual Arts—a reality.
c. Undergraduate Literature & Cultural Studies Curriculum
The curriculum for the Literature & Cultural Studies Program portion of the English
major is consistent with the curricula in many peer institutions both inside the Florida
university system and outside of it. The courses available to and required for students are
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mostly categorized by historical period and nationality, as they have been in most
English-language literature programs for more than fifty years. While many graduate
programs in literature have reorganized their curricula in the past twenty years, replacing
periodization and geography as the operative categories, these programs continue to draw
many of their students from conventional undergraduate programs. With its conventional
categories, the USFSP Literature & Cultural Studies curriculum is responsible and
consistent with many of the best curricula in other literature programs.
It also, though, shows a potentially risky conservatism, especially since this is a “new
curriculum” (adopted in 2012) at a time when Anglophone literatures no longer can be
conceived neatly within either national (British/American/other) or historical (Britishperiod/American-period) categories and when new media are challenging conventional
ideas of genre, authorship, and textuality.
Our conversations with faculty who teach the Literature & Cultural Studies courses
revealed a strong awareness of the double (though not necessarily contradictory)
imperative that has arisen in the first decades of the twenty-first century : to teach and
research in the fields that have made English Literature what it is for over a thousand
years (and in which the faculty members have expertise and interest), and to participate in
– and advance – new literary and cultural modalities. (We heard, for instance, of the ways
that a conventional course title, “American Literature,” is being used for a course on the
literature of racism.)
With all of this in mind, we encourage the Literature & Cultural Studies faculty to
continue doing what they are doing very well while also continuing to re-conceive what
is possible in an English major. We especially encourage continued thought about how
the literature and cultural studies curriculum can: (1) Prioritize outcomes that move
beyond period- and nation-based knowledges and limitations, (2) Address the ways that
electronic texts and other media are changing not only the present and future of literature
and cultural studies but conceptions and constructions of the past, (3) Engage deeply and
meaningfully with the courses and ideas in the Graphic Design portion of the Visual and
Verbal Arts Department, (4) Emphasize “cultural studies” and “world” literatures (stated
parts of the curriculum) in teaching and taxonomies. To satisfy students who say that they
wish to “learn what [they] need to know to succeed after [they] graduate,” English faculty
members would do well to further explore of internship opportunities, continue to
integrate conversations about professional avenues for English majors into classroom
meetings, and perhaps include a book such as Smart Moves for Liberal Arts Grads in
ENG 3445, Introduction to the English Major.
To accomplish such goals – or even to continue accomplishing the goals that the
literature faculty already meet – additional hires will be necessary. At a minimum, a
single tenure-line Literature & Cultural Studies faculty member is needed: ideally a
faculty member who can teach courses that satisfy the curricular need for post-1789
British literature and who has demonstrated expertise in digital humanities and/or the
visual arts. (Minus the commitment to hiring a tenure-line faculty member in Literature &
Cultural Studies, we believe, the current faculty members – stretched thin with teaching,
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administrative, and research responsibilities – cannot be expected to consolidate or
capitalize upon more of the opportunities that they face.)
d. Creative Writing Certificate
The current Certificate in Creative Writing is an area of concern since it is not attracting
the number of students to make it feasible, and with no tenure-track or full-time faculty
currently hired in this area, we recommend that USFSP consider retracting this offering
for the time being. Courses in creative writing can and should continue to be offered
within the BA, of course; offering a minor in Creative Writing might also be feasible; and,
of course, many students across the University will likely continue to enroll in these
courses as electives. However, to make a Certificate program work will require a
commitment of time and resources that we believe would better be spent at this time on
the major.

(ii) Assessment
As the English Self Study notes, English is in “a transitional time” in its assessment of
Academic Learning Compacts (ALCs). We cannot stress enough the importance of
practical and quantifiable assessment.
a. First-year Writing
Portfolios represent current best practices in assessment (Reynolds; Yancey: Yancey &
Weiser). At USFSP, FYC portfolios are evaluated by both the instructor teaching the
course and two additional faculty. Beginning in 2013, portfolios will be scored on a 4point scale, with the average score factored into the student’s end-of-term grade for the
semester as well as being used for purposes of writing program assessment. An average
score of three or higher is considered passing for purposes of program assessment (SS 23).
Recent changes, reported in the SS, include the use of common texts in FYC courses,
required assignments, and reflections, including more multimodal assignments and the
use of Google Sites for portfolios. These are commendable changes. However, since so
many FYC courses are currently being taught by part-time adjunct instructors carrying a
4-course load, with tenured and tenure-track faculty carrying the additional burden of
assessing portfolios for the major as well as required administrative work on top of
already heavy teaching loads, we wonder how sustainable this assessment practice may
be. That said, we do not recommend changing from the portfolio assessment; see our
recommendations under (iii) Human Resources.
b. Upper-Division Writing
The Academic Learning Compacts (ALCs) for Writing Studies were updated in May
2012 (SS 13-15). While the ALCs represent important areas of learning for students in
the major, as the Department moves toward greater integration of both the verbal and the
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visual arts, these ALCs may need to be revisited to greater reflect this merger. That is, it
is not always clear how courses incorporate digital work beyond the use of Google Sites
for portfolios, nor how the visual arts are incorporated as a rhetorical as well as practical
skill. For example, under “Content/Discipline Skills,” (e) requires students to “[p]erform
rhetorical analysis and critique of a variety of texts (print, digital, and visual)” but there is
no mention of the production or design of visual texts. Making these few amendments to
the current ALCs will, we believe, help to make sure that students will be acquiring the
necessary knowledge and skills to be competitive for masters and doctoral programs in
digital humanities and other 21st century programs (see, for example, UCF’s MA tracks
in Literary, Cultural, and Textual Studies and in Technical Communication; UF’s
program which includes emphases in media and technology studies, cultural studies,
rhetoric and composition, and postcolonial studies, among others; and similar programs
that may attract students graduating with a BA in Verbal and Visual Arts).
For purposes of SACS accreditation, we highly encourage the Department to consider
how to frame these ALCs in language that might allow for more quantifiable assessment,
perhaps using verbs suggested by Bloom’s taxonomy (see Appendix “A”).
We commend the department for their use of electronic portfolios to collect and present
student work. Currently, students create their portfolios in Google Sites during ENC
3445 and finalize them during the ENG 4950 Senior Portfolio class, uploading designated
assignments from courses in the major, including a Diagnostic Essay written in ENC
3445. According to the SS, “Ideally these assignments will reflect a range of ALCs met
across the Curriculum Maps for Literature and Writing.” While this would be ideal,
currently there is no guarantee that artifacts will represent this range since students can
choose from a wide range of courses to satisfy the major requirements. It is not clear
whether individual courses have articulated specific ALCs as outcomes for the course; if
not, faculty should consider doing so and then linking the outcomes to specific artifacts to
ensure that portfolios will reflect the desired range. Further, it is not clear whether the
portfolios include reflective statements from students, allowing students themselves to
articulate rhetorically how the artifacts reflect these learning outcomes. We also wonder
how useful and/or effective the Diagnostic Essay is in light of the focus of the major in
Writing Studies. That is, if the essay represents a certain type of textual artifact, it may
not be readily comparable to the higher-order concerns and digital, oral, and visual work
that students are focusing on throughout the curriculum in the major. The Diagnostic
Essay is, of course, a useful tool to help instructors identify areas that students and
teachers may need to focus on, but it represents only a snapshot of a single branch of the
major.
Since the department will be initiating a new system in 2013 for assessment, using a 1-4
rubric, with 3 signaling a passing grade, data is not yet available. However, the
Department’s discussion of their plans to ensure inter-rater reliability demonstrate a clear
awareness of the need to insure that assessment measures will be reliable and verifiable.
c. Upper-Division Literature & Cultural Studies
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Although English is switching to a new e-Portfolio, the Literature & Cultural Studies
Program and Writing Program “still use the same rubrics [as in the past] to assess student
work. The only new element is the data collection” (SS). The Literature & Cultural
Studies Program measures students on a four point scale (1 = novice, 2 = apprentice, 3 =
proficient, 4 = expert) in four ALC categories (1. Content/Discipline Skills , 2.
Communication Skills, 3. Critical Thinking Skills, 4. Civic Engagement) each with
between one and six criteria points.
While the ALCs (and their specific criteria) admirably and aptly describe the abilities that
Literature & Cultural Studies students should aspire to achieve, measurement of the
comprehensive list is unwieldy, impractical, unnecessary, and therefore inconsistent with
best practices in assessment as specified by SACS.
SACS requires the following of student-outcome assessment:
(1) “continuous assessment and improvement”
(2) “identif[ication of] expected outcomes”
(3) “assess[ment of] the extent to which [a program or major] achieves these outcomes”
(4) “evidence of improvement based on analysis of the results”
(http://www.sacscoc.org/pdf/2012PrinciplesOfAcreditation.pdf)
We recommend that, like the Writing Studies area, faculty identify specific learning
outcomes, along with specific artifacts that represent these outcomes, for each course,
ensuring that senior portfolios will demonstrate achievement of these outcomes. Program
faculty members might use an enumerated checklist to measure/quantify a limited
number of criteria in a single ALC, for example, the “Demonstrate[d] knowledge of [. . .]
literary or artistic conventions, rhetorical or metaphorical figures, or forms characteristic
of specific modes, genres, or traditions” in “Content/Discipline Skills,” for each artifact
in which this ALC is a designated outcome.

(iii) Human Resources / Staffing
As the English SS notes, “English is one of the largest majors on campus, with 135
enrolled as of Spring 2013.” It is also severely understaffed.
Tenure Line
Currently, there are only six tenure-lines (3 in literature and 3 in writing) to address an
enormous set of teaching, scholarly, and especially administrative responsibilities. Along
with teaching a standard 3/2 load of lower-division, upper-division, and graduate-courses,
tenure-line faculty have nonetheless accomplished cutting-edge research, publishing in
top journals and with top presses, all while often performing more than one major
departmental administrative job. For example, the current Department Chair is also the
de facto Writing Program Administrator (WPA) overseeing FYC for the Department as
well as serving as Writing Program Coordinator for the major.
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Full-time Non-tenure-track Faculty
Three visiting assistant professors (VAPs) and 1 full-time instructor shared with the
Academic Success Center cover additional teaching needs with a 4/4 load for VAPs (SS).
Part-time/Adjunct Faculty
Fifteen part-time faculty members teach in the first-year composition program, often
carrying a “part-time” load of 4/4 that would count as “full time” in most other programs.
In what the SS terms a “typical semester,” this skeleton crew of teachers covers an
enormous range: “7-8 graduate courses; 12-15 courses in the major; 10-12 professional
writing courses” and a minimum of twenty-seven general education and first-year writing
courses (6).
Immediate Hiring Needs
We strongly recommend the replacement–wherever and whenever possible–of part-time
with full-time faculty. While the current part-time faculty appear to be doing an excellent
job with very little compensation, the long-term hardship of their position is reflected by
the brevity of their employment: their average work history at USFSP is about two years.
Short-term employment benefits no one: not the students, not the part-time faculty
themselves, and not program continuity or building.
We recommend the following hires as soon as possible:
o Four full-time instructors for the Writing Program
o Two tenure-line hires:
 One Assistant Professor of Literature & Cultural Studies: post1789 British with demonstrated expertise in digital
humanities/electronic media.
 At least one Assistant Professor of Writing with specialization in
WPA work, Creative Writing, digital humanities, and/or visual
rhetoric (or some combination thereof).
We also recommend that, when hiring, the Department give preference to applicants from
under-represented racial and/or ethnic backgrounds.
(iv) Administrative Support
The department has no administrative staff and “often runs short on basic office supplies”
(6). This means that faculty, in addition to teaching, research, and service (and
administrative) work, are also tasked with handling many of the tasks that a department
secretary is usually assigned. While a Federal Work-Study student and 1-4 graduate
students provide some administrative support, it is limited. With the number of students
served by this department, including FYC students and majors, we highly recommend
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that the department consider hiring a full-time administrative support person. We also
recommend a reduced teaching load for the Chair of at least one course per year, for a 2-2
load with an eleven- ninths–if not a twelve-month–contract.

(v) Physical Resources
a. Building
With a beautiful waterside location and ample, versatile space, Harbor Hall, housing the
Department of Visual and Verbal Arts, could become a hub of innovative research, verbal
and visual practice, and teaching. With room for a 100-seat theater, meeting rooms/halls,
a graphic design studio, galleries, and writing studios or classrooms, the building might
have a campus-wide and city-wide as well as program-specific draw. At this time, though,
the building looks and feels like what it is: a former museum partially repurposed to
house an under-funded academic department. Creating a Commons area where students
in both the visual and verbal arts will feel welcome could help to build necessary
community and give the building and the department more of an integrated feel. Perhaps
providing comfortable seating, and adding posters or murals reflecting the verbal arts, in
addition to the visual arts already represented in the lobby area, could be one small start.
b. Supplies
Faculty in the English major perform their jobs with inadequate physical supplies.
There are only 3 labs available for the program, and faculty workstations (and perhaps
labs) are not upgraded or replaced on a regular cycle. Adjunct faculty currently are
assigned to shared office space where they are also asked to share a computer and are not
provided ready access to local printing (they can print remotely, but this is not always
feasible). USFSP is also encouraging the teaching of distance-learning courses, courses
that cannot be taught adequately on outmoded computers. (As the SS notes, “At least four
[faculty members] teach fully online with no computer access provided by school.” This
situation is exploitative.)
As the department moves toward becoming a creative hub in an era of ever-increasing
reliance on digital artifacts (e-portfolios; Web authoring; oral, visual, and textual artifacts;
etc.) it is imperative that budgets include providing faculty with the tools necessary to
accommodate these needs. At Georgia Southern University, for example, faculty
computers are on a five-year “refresh” cycle: they are replaced every five years (onefifth each year), paid for by the departmental budget, and all faculty are provided with
printers in their offices for local printing as well as remote printing capabilities for larger
projects. Computer classrooms (labs) are refreshed every four years, usually paid for out
of Student Technology Fee monies. While we realize that budgetary constraints may not
allow for such an aggressive approach, we nonetheless highly recommend that USFSP
consider developing a plan to allow faculty and students access to up-to-date resources
essential for faculty teaching, research, service, and administrative needs.
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(vi) Faculty Research
Faculty at USFSP have impressive research and publication agendas, including
publishing books with top academic and trade presses (e.g. Cambridge University Press
and Palgrave-Macmillan), publishing in top journals, (e.g. PMLA), attending and
presenting at top conferences (e.g. CCCC), and receiving top academic honors and
appointments (e.g. the Breden Eminent Scholar of Humanities at Auburn University).
English faculty members also attend as many as four or more conferences per year,
though university support is only a guaranteed $100 ($500 for junior faculty, upon
application).
Requirements for tenure and promotion for both junior and senior faculty are consistent
with requirements at top-tier institutions, where faculty usually have a much reduced
teaching load (often a 2-1 load) and greater support for conference travel and research.
Elsewhere in the Florida university system, English faculty generally receive
substantially more travel funding. For example, funding at the University of Florida and
Florida State University is budget dependent (with no money guaranteed), but this past
year at UF travel funds were $500 per faculty member and at FSU they ranged between
$500 - $1200 per faculty member. At the University of North Florida, English faculty
were guaranteed up to $1500 for conferences and research; USF-Tampa provides $1000
per year in travel money for faculty in the English Department. Outside the Florida
system, at Georgia Southern University, faculty in the Department of Linguistics receive
travel funds for the first conference each year ranging from $500 for instructors (for
whom research is not required but is nonetheless supported); $750 for VAPs; and $1200
for tenured and tenure-track faculty. Money for additional travel is available depending
on departmental budgets. Faculty are also encouraged to seek additional travel monies
offered by the College and University on a competitive basis when available.
In order to support faculty in these endeavors, we strongly recommend a minimum of
$750 per year in travel funding for all tenured or tenure-line faculty with additional funds
allocated as available for research-related travel, including presenting at academic
conferences, in addition to the monies currently available for attendance/presentation at
distance-learning conferences.
We also suggest that the department consider re-visiting tenure-and-promotion
requirements to ensure they are inclusive and representative of the cross-curricular/interdisciplinary, collaborative, and multimodal work now highly valued in the field, while
still maintaining standards (e.g., peer review, scholarly publications, etc.).

Conclusions and Summary of Recommendations
The English Major at the University of South Florida-St. Petersburg is impressive for its
broad curricular range, its intellectually engaged, good-humored, and extremely hard-
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working faculty, and its clear importance within the university. Operating short-handed,
often with scarce resources, and during a period of many stresses (resulting from the
changing structure of the university and of the department that houses the major), English
nonetheless has achieved many large goals. For English to consolidate its achievements
and to realize its greater potential, faculty in the major will need to continue to challenge
themselves to make their curricula essential to twenty-first century students, and, as
importantly, the university will need to support the major with human and physical
resources.
Our recommendations are as follows:
High Priority
•

•
•
•
•
•
•
•

English faculty should continue to think forward and consider the curricular
opportunities offered – and the imperatives imposed – by an increasingly
electronic/digital world. All courses can and should include oral, visual, textual,
and technological components.
English faculty should continue to design courses (and line up extra curricular
activities) that prepare students for the workplace.
English should employ practical and quantifiable assessment in accordance with
SACS standards and requirements. The Writing Program should have at least four
more full-time instructors.
The English major should have a minimum of two additional tenure-line faculty
hires, one in Writing and one in Literature & Cultural Studies.
Wherever possible, part-time faculty should be replaced with full-time positions.
The department chair should have a minimum one-course release per year (a 2-2
load) and should be paid on an eleven-ninths if not a twelve-month contract.
The department should have a full-time administrative support person.
USFSP should develop a plan to provide adequate and up-to-date physical
resources (computers, printers, etc.) essential for on-site and distance teaching,
research, services, and administrative needs.
Medium Priority

•
•
•
•
•

English classes (Literature & Cultural Studies as well as Writing) should include
projects that tie into the Visual Arts portion of the department.
For the purposes of clarity, enrollment maximization, and retention, English
should articulate “suggested” paths or course progressions through the major and
should advertise them on the department Web site and through advising.
English faculty will need to consider redesigning ENC 1102 if the revised General
Education curriculum eliminates it as a requirement.
First Year Composition faculty should continue to reflect on and/or share writing
assignments, grading processes, word requirements, etc.
English should reflect upon the value of the Creative Writing Certificate and
either devote major energy and resources to advertise, enroll, and staff classes or
discontinue/deemphasize the certificate program until the department has
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•
•

achieved higher priority goals. Faculty should continue to foster a sense of
community with students.
USFSP should increase travel funding for all tenure-line faculty to at least $750
per year.
USFSP should continue to make improvements to Harbor Hall so as to make it an
attractive hub for students and community members interested in the visual and
verbal arts.

We appreciate the opportunity to visit your campus and to discuss these issues with
faculty, students, and administration. We both feel strongly that the Department of
Verbal and Visual Arts represents a distinctive identity, one that will take full advantage
of the opportunity provided by USFSP’s strong and committed faculty, the beautiful
campus and its location, and the vision of those who have brought these programs
together. We hope our suggestions will play a part in the continued strength and growth
of this program.
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Appendix “A”

Bloom’s Taxonomy
Slide by Raleigh Way, Center for Excellence in Teaching, Georgia Southern University
Category

Evaluation

Definition

Verbs

judging the value of material or
methods as they might be applied in a
particular situation; judging with the use
of definite criteria

accept, appraise, assess, arbitrate, award, choose,
conclude, criticize, defend, evaluate, grade, judge,
prioritize, recommend, referee, reject, select, support

creating something new by putting
parts of different ideas together to
make a whole.

blend, build, change, combine, compile, compose,
conceive, create, design, formulate, generate,
hypothesize, plan, predict, produce, reorder, revise,
tell, write

breaking something down into its parts;
may focus on identification of parts or
analysis of relationships between parts,
or recognition of organizational
principles

analyze, compare, contrast, diagram, differentiate,
dissect, distinguish, identify, illustrate, infer, outline,
point out, select, separate, sort, subdivide

using a general concept to solve
problems in a particular situation; using
learned material in new and concrete
situations

apply, adopt, collect, construct, demonstrate, discover,
illustrate, interview, make use of, manipulate, relate,
show, solve, use

understanding something that has been
communicated without necessarily
relating it to anything else

alter, account for, annotate, calculate, change, convert,
group, explain, generalize, give examples, infer,
interpret, paraphrase, predict, review, summarize,
translate

recalling or remembering something
without necessarily understanding,
using, or changing it

define, describe, identify, label, list, match, memorize,
point to, recall, select, state

Synthesis

Analysis

Application

Comprehension

Knowledge

